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ABSTRACT

The main focus of this research paper is to comanbn the form and function of phrasal verb iittem and
spoken English. Few aspects were added to langtmgarich its vocabulary i.e. Phrasal verb, idioaml phrases.
This study attempts to reveal the difficulties st endure while learning phrasal verb and miginéation of phrasal
verb in writing. 120 first year engineering stuttemere asked to take a comprehension test witlpts@sal verbs
(make sentence on their own) and their answers tedwn as the principle for the researcher to a&mlhe common
problems encounters in phrasal verbin the writifigEagineering students. 60 students of Electriaad &lectronic
Engineering from Communication skills lab were u$edspeaking (presentation). English proficieheyel of all the

students was intermediate.
KEYWORDS: Phrasal Verb, Spoken English
INTRODUCTION

In this global scenario English hasbecome inewtablday to day life. Phrasal verb is a part ofmgraar which
has become inseparable from the language. Phredad in English are syntactically defined as cormatiam of verbs and
prepositions or particles but semantically theiramiags are generally not the direct sum of theit. e concentrate on
those that we define as the most confusing phresdls, the sense that they are most commonly used whose
occurrence may correspond either to a true phxashlor an alignment of a simple verb with a préjms It is repeatedly
found that regardless of their L1 background, leesrtend to avoid using phrasal verbs when thera s$ngle-verb
counterpart available (Dagut & Laufer 1985; Hufsi§ Marchena, 1989; Laufer & Eliasson 1993; Liad~&kuya 2004;
Schmitt & Redwood 2011).

English grammar has a rule for everything but fbtisasal verb has no rule which makes the learning2o

learner difficult.
METHODOLOGY

This study is conducted to identify the understagdif phrasal verbs among the Engineering Collegdesits.
To achieve this objective, two research tools wesed namely, Questionnaire and third year commtiaitakills lab

(presentation).For writing and speaking respectivehis type of design, that
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Uses different research methods to investigatestime issue, is called teiangulation mixed method design
(Creswell, 2002). The need for triangulation arif®sn the ethical need to confirm the validity areiability of the
process (Tellis, 1997). In addition, using multiptethods in a research design would also helpite g fuller picture and

address many different aspects of phenomena” (&ilar, 2000, p.50).
Participants

The target students’ population in this study wkgre first year and the third year Electrical aBbkctronic

Engineering students of a privateEngineering celleg

Aquestionnaire was given to the first year secoemhester students. Total number of students was Qa0 of
which 90 were boys and 30 were girls. 60 studehElextrical and Electronic Engineering from Comrnuaion skills lab

were used for speaking (presentation). Englishigiesfcy level of all the students was intermediate.
Procedure

The Primary method of inquiry used in this studysv@aquestionnaire. It consisted of three Sectiar3:and C.
In section- A, Objective type questions were gitetdentify the correct phrasal verb. Section —B,pBrasal verbs were
given to the students to frame sentence of their. dw Section —C participants were asked to wiftedn phrasal verbs
apart from the phrasal verbs used in the questiomnAnd ten set of objective questions were git@them to identify
whether it is the phrasal verb in the sentenceustryerb and the preposition. In the third year @amication SkillsLab

session students were given 20 phrasal verbs atrdicted to use at least 10 to 15 phrasal verbi®ein oral presentation.
RESULTS AND DISCUSSIONS

The data obtained from the questionnaire was aedlyghe questionnaire has helped to identify tiea & which
the students are weak in. Based on the findingtatd analysis, the few problems students encoumfgnrasal verbs are

as follows.
»  Students were not able to identify the phrasal verb
» They mistake the literal meaning of the verb areppsition rather than phrasal verb.
» They get confused with the similarities of the dadaverb.
« When they get confused on phrasal verbs they land writing ambiguous sentence.

Reasons Why Phrasal Verbs are Confusing

L2 learners find phrasal verbs difficult and théspiartly because it has no certain rules. Phrashlsvconsist of
‘base verb’ such as take, make,have,get,do,giveletd ‘a particle’ such as down, back,off,on, up.¥then a learner
encounteran unfamiliar phrasal verbs, he/she wiihitely know the meaning of the ‘base verb’ adlws the particle- but
the base verb and particle put together to forroraptetely different meaning. Even the beginner wduiow what ‘see’
and what ‘through’ means. But that won'thelp to ggi¢he meaning of ‘see through’ as phrasal verbyleguists’ had
tried to solve this problem,but they usually foonsre on explaining how phrasal verbs work, rathantwhy they are so.
Phrasal verbs are very arbitrary and random. Simeee is no obvious rules, phrasal verbs have todigidually learned

and remembered.
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Recognizing Phrasal Verb

Most of the time L2 learner find difficult to recoige the phrasal verb. They don’t know whethes iaiverb and
preposition or phrasal verb, in the sentence. Togeize the phrasal verb, we have to look at theleveentence. If the
two words can be understood literally then it isbvand preposition. If they have to be taken togietind if it has nothing

to do with literal meaning of the verb then it israsal verb.
Example
| went out of the office to relax myself.
Here the ‘went out’ literally mean “went and outhis is a verb (went) and a preposition (out).
| went out with my fiancée a few times.
Here the phrasal “went out” is a phrasal verb nagtgpent time with’.
Phrasal Verbs with Multiple Meaning
Phrasal verbs are generally confusing becausestfeeyery similar to each other

(Look after, look forward, lookup, look down on)dlbase remainthe same and the preposition chaogasahge the

meaning of the phrasal verb. Most of the phrasddsséave multiple meaning and a literal meaning too

For example ‘stand for’ would mean in two differemhys depending upon the sentence. “I will standnfiy
father in all legal issues.” In this sentence ‘dtéor’ means ‘support’ his father. “B.A stands ®achelor of Arts” In this

sentence ‘stand for’ means ‘represent’.
Similarly ‘make up’ has a multiple meaning
(eg) “Usually my son makes up new stories to coreime”
Make up here means ‘invent a story (imaginary)
“The teacher tried a lot to make up the class whiath two reveal teams”
Make up here means ‘restore a good relationship’
“The husband gifted a diamond ring to make up éogétting his wife’s birthday.”
Make up here means ‘to compensate’
Confusing Phrasal verbs

Phrasal verbs tend to confuse the students ahiiasities. Like any other vocabulary, it should bnderstood by
reading the context. ‘Grow up’ and ‘bring up’ wehe two phrasal verbs having similar meaning. Biftthem are about
children becoming adult, but should be carefullioase the right one. Parents bring up their childred children grow

up. ‘Grow up’ means to ‘mature’ and ‘bring up’ medto raise’.
Pedagogical Implications on Phrasal verb

Based on the findings of data analysis and disocnossnh the problems faced by the students on phvashk, a
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new method of teaching phrasal verb was implemeint¢ke classroom with new strategy. Instead ofineuteaching in
the classroom, phrasal verbs were taught in theselzom with the Audio-visual aids. The visual effeas created a lot of
change in the moods of the students, visual effelcted interest and involvement which resulted iating a good

learning ambience.

Example

o The teacher gave
:i =g book to a studen
o ’-.';i to keep it up o

. the book shelve
i (‘Keep it up’ here
k. 5 ¥ |is not a phrasal

verb, it is the
literal meaning.)

n

The new manager wdg
so enthusiastic; | hop
he can keep it up unt
the end of the vyear.
(‘Keep it up’ is the
phrasal verb in thig
sentence which means o
maintain or continue th
spirit.)

—

i)

]
=Y
3%

Figure 1

Each of these sentences is represented with aripicttiagram. Visualization helps them to underdtahe
sentence better. In the first image a child isnigyio keep the book on the shelf and in the secmade the enthusiasm
was seen on the face, this helped the studentaderstand the difference. After two classes onalisaining, the third
class was conducted without Audio-visual aid bet skudents were asked to visualize the sentenges tp them. With
the help of the training given to them in the eartilasses, they were able to visualize thesenteviieh helped them to
identify whether it a phrasal verb or just the vand preposition.

Class Room Activity

In a class room of 60, each student was askedirtg lrchart with an image representing a phrasdd. ueater
they were clubbed in a team of five members. Eaobmwill come one by one to show their chart (iejeip the class and
the other teams should find the phrasal verb repted in the image. This activity helped the stislémlearn phrasal verb
as a game and they were able to learn 60 phradad irea single class. Conducting team or groujviicteduces the peer
pressure in the class room. Students encouragesthess to increases the score of the team whials leathe healthy

learning atmosphere. Once the students are seilfaed the learning process becomes simpler.

The success or failure in language learning is igdiyeattributed to the method of teaching andnéay. Methods

of teaching are simply an instrument in the harfdieacher. Even a sound method handled by a comipitacher may
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fail if learners do not have the willingness torte&ffective use of ‘Teaching aids’ help to capttine attention of the
students and it develops greater understandingnclieases the interest and involvement in the siisdePictorial
representation helped in overcoming language baifeachers are expected, from time to time toxeevéne their method
in the light of new theories and new research. fiegs ventureto new methods of teaching kindlesstbdent’s creativity

and pin them to the class, without any distraction.
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